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Human beings are the only species that deliberately passes know edge and renenbrance
of events to its young. Even the nobst primtive of our ancestors, once they devel oped
| anguage, used ritual and stories to bring the young into the collective nenory of
the group. Once witing was invented, history and | earning becane systemati zed.

Hi story was the first human educational discipline.

In some early civilizations, nunbers and counting devel oped earlier than witten
words. Trading, which is as old as our ol dest ancestors, depended on counti ng.
Rel i gion, our first efforts at contenplating the world?s nysteries, also depended on
counting, assigning significance to periods of tine: days, weeks, nonths, years, and
eventual |y ages. Wirren may have been the first to count, associating the phases of
the moon with their own nonthly cycles, including naking the associati on between sex
and childbirth, a secret they kept fromnmen for quite a long tine.

The transm ssion of know edge is what we call education, an institution that has
changed as human culture matured. Ancient Egypt formalized an educati onal systemrun
by priests, who taught young nen reading and witing, theology, history (the
Humani ti es) and such practical subjects as science, nedicine, math, and geonetry.
Their students were to becone the intellectuals, priests and nobility, who ran

soci ety. Vocational skills (architecture, engineering, and scul pture, were taught by
practitioners, the system of apprenticeship rather than formal education

Equal | y ancient, Mesopotam a, had a simlar system Formal education was to train
scribes and priests: reading, witing, religion, |aw, medicine, and astrol ogy.
Practical skills, such as engineering irrigation systens or nedicine, followed the
system of apprentice system One |earned fromthose who practices the discipline.

Ancient China had a different system w thout a priesthood. It was secul ar, and
enphasi zed noral character and duty toward people and the state. Education was
regarded as the process of individual development fromw thin. Later, however,
speci al i zed education evolved a systemfor educating officials, civil servants, who
were responsi bl e for adm nistering Chinese society. This was the first in which exans
gave opportunities to the nentally gifted, not just to those of aristocratic or
powerful |ineage.

In ancient Greece and later in Ronme, education was reserved for the ruling classes
and religious authorities, much of it transmtted by specialized teachers who
attracted followers to learn fromthem This is probably the origin of our |ater
school systens in which trained teachers conveyed all the cultural necessities of a
society to the young, alnost exclusively male. Practical skills continued to be a
system of practitioners and apprentices, who | earned by doing.

We Anericans owe our educational systemto European nodels: religious authorities

| eadi ng and devel opi ng the university system designed to educate other clerics and
aristocratic future |eaders.

Practical subjects were still in the practitioner/apprentice system Even Abraham
Li ncol n I earned | aw fromreadi ng | aw books and studying with a practicing | awer.

The idea of universal education began with Queen Elizabeth I, the 16th century | ast
Tudor rul er, who nandated public education for every town and village in England with
the aimof creating a conmon culture and those tal ented enough to provide a civi
service. This systemlifted Engl and?s education out of the nobility preserve,

begi nni ng the process of denocratization, with aspirations of nerit and honor

repl acing class and privilege. Qur own young country devel oped a two-track system
private elite schools and a university systemfor the privileged future authorities,
and a public school systemthat taught basic skills, common cultural history (secul ar
and religious), and preparation for honorable citizenship. Practical skills
(medi ci ne, engineering, and practical law) remained for a long tinme in the
practitioner/apprenticeship node, although gradually absorbed into the university
system

Until the recent Pandem c | ocked down the school system we continued to support a
public school systemthat suffered under the burden of one-size-fits-all. One?s

zi p-code often determned the quality of the schooling, a growing dilemua for
promul gati ng a denocracy that unified and encouraged citizenship

Uni fying subjects such as civics, in which children | earned how our republic worked,
vani shed. Open warfare between science and religion, resulted in rival systens of



reality: facts and "alternate facts" (conspiracy theories or lies). Education was
failing.

Next tinme: a new nodel of education
683 words

Dr. Laina Farhat-Hol zman is a historian, lecturer, and author of "How Do You Know
That ? Contact her at Lfarhat102@ol.com or www. gl obal t hi nk. net .



